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I believe it is the 
teacher who has 
faith in children’s 
ability to discern 
their own develop-
ment who can best 
help them rise into 
higher levels of 
maturity and ability. 

 
 
 
 
 
 
As a Montessori educator, I believe that the character and experiences of a teacher play an 
integral role in children’s lives as they move through the successive planes of development.  
Accordingly, Montessori’s thoughts on the spiritual transformation of the teacher represent for 
me the base upon which all other elements of the Montessori method stand.  Key to these ideas, in 
Montessori’s words, is that “…the child has to acquire physical independence by being self-
sufficient, independent will by using in freedom his own power of choice, and independent 
thought by working without interruption.”1 As a teacher, I find my most vital role in helping 
children to act, will, and think for themselves.   
 
Broadly speaking, I believe the role of the teacher is to work among children, guiding them 
toward the goal of becoming independent learners.  In so doing, teachers must honor each child’s 
cognitive, emotional and social aspects, recognizing children’s needs and abilities in each of these 
areas, and allowing them to flourish in ways unique to each individual.  We must at all times 
observe children’s demonstrated points of readiness for concepts and skills, and offer to them 
curriculum appropriate for each at his or her own stage of development.   
 
Older children and adolescents are learning to move for themselves with expanded vision, and 
within larger social opportunities.  Helping students to build self-sufficiency continues to be of 
importance throughout these years.  Montessori wrote that “We must give help as shall make it 
possible for children to achieve the satisfaction of their own individual aims 
and desires.  Our duty (toward children) is, in every case, that of helping the 
child to make a conquest of such useful acts as nature intended he should 
perform.”2 Toward this end, I teach in my own classroom by using 
conversation as an exploratory tool, by offering the materials of the 
Montessori curriculum, and by providing time for students to design projects 
which serve as living contexts in which to practice their expanding academic, 
emotional and social skills.   
 
A Montessori teacher must look past the child of the moment, and toward the 
growth of each child’s potential.  Certainly, the child’s own pace of 
development should be the primary determinant for our decisions as teachers; 
the axiom “follow the child” is vital to our work.  As children age through their elementary years, 
however, I believe we must also offer students a path on which to walk.  As upper elementary 
students approach the third plane of development we, as their guides, must use not only 
observation of our students’ growth, but also our knowledge of the skills they will need in the 
future to guide our presentations of new ideas.   
 
I am often aware that these two approaches – following the interests and readiness of children 
while also guiding them through an unfolding curriculum – may seem at times to be in conflict. 
As an overarching principle, however, I believe it is the teacher who has faith in children’s ability 
to discern their own development who can best help them rise into higher levels of maturity and 
ability.  The accumulation of knowledge, skills, and social experience are crucial components in 
our students’ educational process, each worthy of our consideration and aid.  The art of a 
teacher’s success lies in finding a balance between leading and following, supported by careful 
observation of the needs of each child. 
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As an upper elementary teacher, I have sought to educate children’s minds and spirit by providing 
experiences which broaden their practical skills and their understandings of the world.  I believe it 
is my role to help children learn academic skills at a pace appropriate to the strengths and needs 
of each.  At the same time, I have always sought to provide my students with the context of the 
Montessori cultural curriculum, through which they might develop their own understandings of 
our planet and its civilizations, the nature of humanity, and of their own place in the world around 
them. 
 
When considering educational philosophy, however, the nature and role of the teacher is not the 
only matter of importance.  In her writings, Montessori speaks of prepared educational 

environments, places which recognize that the child is “…first and 
foremost the possessor of a life of his own that has certain special 
characteristics, and that has its own goal.  The child’s goal might be 
summed up in the word incarnation.  The incarnation of human 
individuality must take place within him.”3 Delicate care, Montessori 
believed, is needed to protect children as they do the work of their 
own unfolding.  As both a teacher and administrator, I have observed 
many learning environments.  Each of these has borne its own 
individualized stamp.  Yet they have also shared certain qualities 

which help students to develop academic proficiencies, as well as their abilities to think creatively 
and logically. 
 
I believe that the Montessori learning environment is one in which high levels of trust have been 
nurtured between teachers and students, and between the students themselves.  In this context, 
adults and children can be free to grow in an atmosphere of respect, both offering and receiving 
support.  Based on this trust, students in a Montessori environment should be able to explore 
ideas freely through the use of hands-on materials and projects, using the resources of both a 
prepared environment and those of the world and society around them.   
 
Exploration forms the heart of a Montessori environment.  Freedom of movement and choice 
inspire children to reach out to new possibilities.  This freedom, however, must always be 
coupled with a sense of responsibility on the part of the children toward themselves, their 
environment, and toward one another.  In this way, especially at the elementary and adolescent 
levels, young people can work and learn together, gathering, analyzing and presenting 
information in creative and expanding ways.  This not only engenders excitement among them, 
but allows them to practice the very skills into which we hope they will grow: the ability to lead 
in group settings, to willingness to cooperate and to act in support of the leadership of others, to 
problem solve, to think creatively, and to follow knowledge for knowledge’s sake. 
 
In short, I believe that teachers should encourage, help to create, and demonstrate a classroom 
dynamic that requires in-depth thinking, collaboration, and a hands-on exploration of ideas, 
helping children to construct for themselves understandings of the concepts at hand. 
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The Montessori learning 
environment is one in 
which high levels of 
trust have been nurtured 
between teacher and 
students, and between 
the students themselves. 


